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The Organisation for Ecoaomic Co-operation and Developmeni (OECD)
was set up under a Convention signed in Paris on 14th December, 1960,
which provides that the OECD shall promote policies designed:

- to achieve the highest sustainable economic growth anA employ-
ment and a rising standard of living in Member countri.es,
wnile maintaining financial stability, and thus to contribute
tc the development of the world economy;

- to contribute to sound economic expansion in Member as well as
non-member countries in the process of ecouncmic development;

- to contribute to the expansion of world trade on a multi-
lateral, non-discriminatory basis in accordance with inter-
natlonal obligations.

The Members of OECD are Australia, Austria, Belgium, Canada,
Denmark, Finland, France, the Federal Republic of Germany, Greece,
Iceland, Ireland, Italy, Japan, Luxembourg, the Netherlands, Norway,
Portugal, Spain, Sweden, Switzerland, Turkey, the United Kingdom and
the United States. .

The Programme on Educational Building (PEB) was established by
the Council of the Organisation for Economic Co-opsration and Develop-
ment for an initial period of three years as from January 1972.

The main objectives of the Programme are:

- to facilitate the exchange of information and experience on
aspects of educational bullding judged to be important by
participating Member countries;

- to promote co-opsration between such Member couvuntries regarding
the technical bases for improving the quality, speed and cost
effectiveness of school construction.

The Programme functions within the Directorate for Scientific
Affairs of the Organisation in accordance with the decisions of the
Council of the Organisation, under the authority of the Secretary-
General. It is directed by a Steering Committee of senior government
officials, and financed by participating governments.
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PREFPACE

The collection and dissemination of basic documentation in the field
of school building constitutes a continuing activity of the O0.E.C.D.
Programme on Educational Building (P.E.B.). One form which this
activity takes is the preparation of a series of information leaflets
on selected innovatory work of special interest. The aim is to pro-
vide up-to-date information on interesting recent cases and examples
rather than to cover the full range of school building problems.

This is the first of the leaflets and, as such, is exceptional in
terms of the generality of its content. Prepared by the Secretariat
to the Programme which acknowledges with thanks the assistance of
Michael Hacker, a Principal Architect at the Department of Education
and Science, Londecn, it is an attempt to describe and surmarise the
broad issues and problems facing those at present engaged in the pro-
vision of school building facilities. It is preceded by a short
statement outlining the objectives and activities of the Programme

on Educational Building.



PROGRAMME ON EDUCATIONAL BUILLDING

BACKGROUND TO PEB AND wHY IT WAS FORMED

Never before have those concerned with educational building been
faced with so many varied problems, These involve educational,
economic, architectural and technological considerations. Changes
are taking place simultaneously in the sociul demand for education,

- in the mobility of population, in the structural organisation of
secondary education and not least in the development of educational
theory and practice.

Growing interest in these problems among a number of Member Govern-
ments led to the creation of the O.E.C.D. Programme on Educational
Building for an initial period of three years as from 1st Januvary 1972.
The objectives of +the Programme are to facilitate the exchange of
information and experience on aspects of educational building Jjudged
to be important by participating countries and to promote inter-
national cooperation between them regarding the technical bases for
improving the quality, speed and cost effectiveness ol school

construction.

WHAT PEB DOES AND WILL DO

The Programme has three main themes : building for educational
innovation; management of building investment; and technological
innovation. Within these, a limited number of topics have been
selected for special study during the initial years of the Programme
as follows: o

Activity 1 : Basic Documentation A continuous supporting activity

throughout the duration of the Programme is the collection and
dissemination of basic documentation comsisting of both the normal
Secretariat work of keeping up-to-date relevant information about
school building in the participating countries and the production
and wide circulation of a number of information leaflets on selected
innovatory work of special interest.
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Activity_g_: Building Imﬁlications of the Multi~-option School 1In

order to maximise educational opportunity many countries are adopting
policies of generalised secondary education in which each school
offers pupils an increasingly wide range of choice in the subjects

and courses studied. The corresponding increase in the diversity of
physical facilities and teaching expertise required poses new problems
in the design of new buildings and in the adaptatic . and upgrading of
existing stock.‘ This activity is concerned with the examination of
these problems and of the solutions to them that are being developed.

Activity 3% : Industrialised Building Methods for Educational Purposes

Increasingly, countries are looking towards systems of industrialised
building as a way of solving their school construction problems. They
are thus faced with selecting suitable systems from a wide range of
alternatives or, if none proves suitable, wﬁthAsponsoring one which
is. The objective of this activity is to ciarify for policy-makers
the considerations involved in using prefabricated, industrialised
and/or rationalised building methods to best advantage with respect

to educational objectives and to national financial and administra-
tive requirements.

hctivity 4 : The Matching of Educational and Constructional Innovation
(Symposium) )
The Symposium to be held in the Autumn of 1973, has as its main
purpose to bring together for a first confrontation within the frame-
work of the Programme educationists, architects, engineers and
administrators/managers of school building investment in participating
countries to exchange information on national experiences, to discuss
their implications for internatiohal cooperation and more generally
examine how best to match their several interests. '

Activity 5 : Institutional Arrangements for School Building The

effective economic procurement of school buildings is largely dependent
on whether the institutional arrangements adopted are of a kind which
facilitate : getting value for money; completion of buildings on time;
provision -of buildings, equipment and furniture which match the needs

- 1iv -~




- of good educational practice and its rapid development in the light
of educational, social or technological innovation; and accumulation
of experience derived from opuildings under construction 2::d in use,
and application of lessons learned to new or up-dated schools. The -
objective of this activity is to assist policy-makers to consider
how the formulation or reformulation of their own arrangements might
lead to improvements respecting procurement processes and effective

use of school building stock.

Activity 6 : Adaptability in School Building In many countries there

is growing recognition that schools built to provide for contemporary
needs are liable to costly obsolescence unless they are capablevof
adaptation to meet educational change. Developmen‘;s have taken

place giving practical examples bf differing approzches to the pro-
vision of building adaptability : either in terms of locating parti-
tions, illumination and services or in some less thorough but less
costly manner. The objective of this activity is to bring together
this recent international experience in a single comprehensive review
and clarify its architectural, educational and financial implications.

Activity 7 : Integration of School and Community Facilities

Education can be seen as a continuing process from childhood to old
age and, at the samé“time, the forces in the educational process
represented by the home and community environments can be recognised
as hardly less powerful than that of the school itself. Many commun-
ity facilities offen duplicate to some extent facilities provided by
schools and a number of countries are exploring ways of integrating
the two, prompted by educational motives on the one hand and, on the
other by the belief that such integration can secure more effective
deployment of capital resources and show a total saving of public
money when compared with the more usual fragmentation of capital
building projects. This activity will look into recent exampies in
this field énd study the policy implications of such joint use

developments.
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PEB PUBLICATIONS

In addition to the information leaflets produced under the Basic
Documentation activity, reports will be published on each of the above
topics. The activities are, or will be, undertaken by inter-
disciplinary teams combining the various appropriate skills of educa-
tionist, architect/engineer, cost specialist, administrator etc.,

and each of the reports will be prepared by one member in each team
with the guidance of his or her fellow team members. The reports

for Activities 2 and 3 will be available in Summer 1973; those for
Activities 5 and 6, Summer 1974; that for Activity 7, Summer 1975:

and the publication covering the Activity 4 Symposium in Spring 1974.

- vi -
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BACKGROUND TQ CHANGE

A climate of questioning, doubt and reappraisal exists in many splheres
of educaticnal building. Architects and educators are working
together to invent new solutions to unfamiliar problems. In many
0.E.C.D. Member countries developments have taken place in which the
challenge has been met with new educational technigues and organisa-~
tions, new plan forms, new materials, new methods of bullding and new
systems of management. These developments spring from particular
necds and parivicular lccations and are modified by particular
restraints. In detail they may have no zpplication ocuitside the
circumstances of their origin., But principles emerge which have

broader application.

Few periods in history are frece from evolutionary pressures but the
situation obtaining at the present time seems particularly marked by
the magnitude and speed of the changes they cause. In the field of
education and despite national wvariations, there is a series of

common trends which characterise this situation - some perhaps quite
generally apparent, others less so -~ and these in turn result in a
series of common problems in terms of their architectural implica-
tions. Many of the developments taking place constitute a move
towards the democratisation of education. They imply the abolition

of selecction and the provision of equal opportunity for all recgardless
of economic, social, geographical or cultural barriecrs, At the level
of secondary education, for example, the multi-option school - whether
a Swedigh "Grundekola", a French "Collége d'Enseigne@mznt secondaire',
an English "Comprehensive School" or a German "Gesamtschule" - aims

at offering a basic, often common, core of knowledge coupled with a
variety of options to meet the interests and capacities of the
individual child. The content of education is changing too, in so

far as it attempts to be mors closely related to the outside world,
with a consequent trend away from rigid subject specialisation towards
integrated activities. Dikewise, therc is a move from academic/voca~
tional segregatidn towards academic/vocational integration ~ evidenced
by the growing importance of practical work, arts and crafts in the

general secondary curriculum - -and a parallel move Irom passive to



active learning, from chalk and talk to individual discovery and
creativity. All this in turn, implies a trend away from rigid
ability grouping - whether in the form of the old tripartite system
or streaming - towards either entirely heterogeneous groups or more
subtle .and short-term settings according to acheivement in specific
parts of the curriculum and to the concept of the individualisation
of education. It also raises the whole issue of the social role of
the school.

Coupled with these trends are developments which contribute to the
ever~increasing pressures for expansion of the educational service.
There is the widening of the scope of education inevitably leading

to longer periods of education for a wider sector of the population
and a demand for higher levels of skills, for retraining and mid-
career education. All this constitutes an explosion of demand,
increasing not in a gentle slope but in an accelerating logarithmic
sweep, which gives added urgency to the continuing debate over future
forms of educational building. It is an explosion of demand which
has to be matched against limited resources that may be already
overstretched. In this context, developments in educational building
must be judged not only by their ability to provide greater oppor-
tunities for a wider sector of the population, but also by the contri-
bution they make to better use of resources.

FORM OF SCHOOLS

The broadening of the educational programme, the changing relation-
ship between teacher and taught, and the application of new pedago-
gical concepts lead to the developmeant of new approaches to the
problems of school building. In the traditional situation, where
children are selected by ability and aspiration for particglar

schools with clearly defined learning objectives the problem is com-
paratively simple and so too are the plan forms that result. Teaching
is class and teacher orientated. Groups of children, generally of
between 30 and 40 in number are classified by age, ability and attain-
ment. Teaching proceeds at a measured rate in the class., Learning
objectives and the division of knowledge are clearly defined and
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reflected in the form of school, the selection of the teaching staf

and in the definition of space.

-In schools of this form children reéemain relatively static in theixr

own classroom with occasional pericds elsewhere for more spescialised
instruction. But as curriculum and teaching requirements grow more
complex it becomes increasingly necessary for the pupils to move Ifrom
one spebialised teaching situation to another throughout the day. In
many schools the problems of circulation, movement, control and super-
vision thus created have assumed overriding importance and, indeed,
the plan forms of many of them seem to be determined not so much by
edvcational need as by logistics,

The development of new tcaching techniques, the re-definition of
1earniﬁg objectives, the recognition of individual rather thaa group
need and the establishment of more adult relationships between tcacher
and tauvght are leading to new plan forms, These can help overcoma
many of the educational and social problems associated with new types
of school organisation and result in buildings which are both more

civilised and more useful as educational +ools.

The recognition that differeat aspects of knowledge are intexr-

related and interdependent - that it may be undesirable to separate
say scieqnce and technology from philosophy and the arts - leads to

the concept of the blocking of previously separate areas of the curri-
culum into large related sublect areas end the establishment of inter-
disciplinary courses in which groups of teachers work together with
groups of children around commoa topics. This method of working
points to the need to provide inter-related blocks of accommndation

wherc groups can work together for comparatively long periods.

Just as it is now recognised that not all children need follow the
same curriculum, it is equally accepted that cifferent modes of
learning are apprupriate to different teaching objectives. What is
more; the same learning objectives can be attained by using different
teaching methods designed to suit the needs of the individual. Less



reliance 1s now placed on the textbook and teacher-based i.struction.
Hot only has the teacher at his dispesal a whele variety of madia to
replace or to supplement the textbook : tapes, films, television,
etz,, but also a host of new learning techniques : discussions,
seminars, role playing, team teaching, cooperative work, and above
all independent, self-paced study. UMany of these developments, as
well as being a product of the new technology of communication and
modern learning theory, stem from a new attitude to teacher/pupil
relafionships. In part this reflects the extension of compulsory
schocling and in part the growing maturity of the pupils. The
teacher is coming to be regarded less as a figure of authority and
more as an equal, a guide and mentor to help the pupil achieve recog-
nis=d and desired objectives.

A1l these changes are reflected in many different ways in somes recent
school plans. The accommodation no longer consists of uniform class-
rooms, each equipped with thirty desks, a teacher's dais and a blask-
board. Standard classrooms give wav to a greaf variety of space,.
There are still areas for formal instruction, lectures or demonstra-
tions, but these are replaced in part by: space for work in small
groups, for discussions, for s=sminars: space for independent study
and investigation: working space for teams of teachers to discuss
common projects and prepare teaching materials; and special areas to
accomnodate the new teaching/learning resources. In many parté of
the curriculum pupils are beginning to discover the excitement and
stimulus that can result from discovery more traditionally associated
with the teaching of science and craft. The provision of small areas
for simple practical work, for exhibition and long-term projects is
becoming more freqguent.

The common theme of these new forms of teaching space is indetérmina—
tion. This reflects the need for teachers to be able to seize a
learning opportunity and to structure a teaching situation around it.
In certain fields, especially that of skills, training coursss can be
highly structured and programmed. For cognitive and creative

learning considerable freedom is reguired. The provision of a



Figure 1 : Variety of space provid=d to match a variety
of activities (model of part of a school)

variety of spaces and the close relatioanship between different learn-
ing resources allow the teacher to choose ths most appropriate
rescurce to suit the demand of the moment. Changing relationships
between teacher and pupil call for teaching space less institutional
in character than is often the case. Carefully chesen furnishings
and finishes can help give a more domestic feeling to the spaces;
soft upholstery, carp=ts, curtains and pictures increasingly fornm
part of the vocabulary of school design.

The breakdown of the class-centred structure demands alternative
approaches to the problems of administrative and pastoral organisa-
tion. Each pupil must have a place with which he can identify: a
"home" or "base! in which he can meet his friends, keep personal
possessions and where he can find and be found by the member of staff
responsible for his welfare ¢#nd progress in the school. These "homes'",

if lozated in the variety of educational activity areas provided
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around the school, need in no way demani extra space and can generally
be associated with multi-purpose sccial areas cnd small interview/in-
formal meeting rooms for senior swaff with academic or pastoral
responsibilities. Older pupils might be given a choice and more

often than not would exercise this in favour of an area of the school
in which they have a particular interest. For social use pupils

need not be restricted to their "home" only : social 1life is thus
allowad to grow naturally out of common interest, clubs anid societies

organised across the whole school.

Figure 2 : Small group space of a domestic character



COMMUNITY USE

The sophistication and variety of provision now being made in secon-
dary schools coupled with the growing demand for facilities for con-
tinuing adult education and recreation has led to an increasing
interest in the wider use of school huildings by the community. This
is prompted by both socio-educational and economic considerations,
First, there is the realisation nnt only that the community can con-
tribute to and benefit from the provision of an easily accessible
range of educational and cultural facilities but also that the
activities of the school can no longer be treatzd in isolation but
stand to gain by bzing more closely related to the life of the
community outside. Second, there is the waste of resources repre-
sented by school facilities remzining unused during the evenings,
weekends and school holidays.

Such community use, howaver, requires new approaches to the planning
and design of accommodation and raises a host of new administrative
problems. The range of activities to be catered for, the kind of
facilities needed to house them, their quantification and relative
location, the siting of the community complex present problems which
concern a large number of people, organisations and administrations
with varying interests and responsibilities. Added fo these are
problems of ownership, management, insurar.ce and distribution of
capital, running and maintenance costs,

The widening of educational and social opportunity, the possibility
of a more intensiye utilisation of facilities and of financial
saving which the fusion of school bdﬁidings with other community
facilities - such as sports centres,}libraries,'fheatres, exhibition
halls, youth clubs, recreation centres for old people - seems to
offer, have recently led a number df countries to explore the concept
of joint use provision and to seek solutions to the many probvlems it
entails. This is not a radically new concept. Schools and evening
institutes have cohabited for many years. What is new is the scale
and degree of overlépping use and the relationship of such community
centres to the surrounding urban contexts. '

-9 -



Figure 3
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PLEXTIBILITY

LITY

Flexibility of use has besen the subject of much debate in recent
years and has led to many ingenious technical solutions in the field
of building adaptability. Rapid changes in educational organisation,
teaching method, educational technology and social attitudes all
necessitate major changes in school planning and will continue to do
s0 in the future. Faced with this uncertain situation some schoel
designers advocate minimum enclosures eguipped with a variety of

demountable and relocatable equipment and partitioning.

ELECTRONIC DISTRIBUTION
SuB UYSTEM 7

ATHDSPHEAE e )
SU8 SYRTEN O

CEILING
SUB SYSTEM 3
WALL PANEL
SUH SYSTEM &
QOPERABLE PAHTITION
L. 5t SsTEm 4

PARTITION *
SUB SYSTEM 4 AELOCATABLE

|
i
i
RELOCATABLE t:
4
; SERVICE COLUMN

/—-‘ GRID LINE GRID LINE
#—_ NON SYSTEM
FOUNDATIONS

TR0 PERIMETER INS, .

Figure 4 : Provision of adaptability by means of a variety
of demountable and relocatable equipment
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zopears to be an attractive solution, but does it invelve the

3
=
=
'J
%)
o
e

investment of considerable funds now, tc guard against unceriainty
e We now heve the technical means and exvertise tfo
provide almost unlimited building adaptavility in terms of reloca-
table partitions, illumination and services so 2s to achieve the
corresponding and almest unlimited flexibility of use. But the
increased cost must be measured not only in capital cutlay bui also
in the loss of real choice. o case exisis for solutlons which
ignoxe the known needs of today for the sake of unknowable needs in
the future. The central prcoblem is to allow for future variation
without sacrificing the variety and vitality needed now to match the

best in modern learning processes.

Inevitably such debate tends to focus on new provision, yet solutions
must be related to the current situation. All participating countries
have long-established educational systems with, in most cases, a budy
of skilled and highly trained teachers working within existing build-
ings. The investment represented by these systems, in both human and
"material terms cannot be disregarded. Change must take pnlace within
this existing frameworkx and the rate and direction of change will be
influenced hy the ability of the existing systems to accommedate it.
The need fTor flexibility and adaptability applies equally to old
bvuildings as to new. The rate of change has outpaced the economic
life of school buildings and +*he remodelling of outdated buildings
is becoming increagingly ncececsary. Not only do these buildings
require internal alteration %) meet current ani unforesecable future
teaching practice, but also extensive alteration and additions to
bring them up to acceptable standards both in terms of accommodation

and internal environment.

. EDUCATIONAT TECHNOLOGY

Educational technology has affected school building design in only a

. very limited way, for example with ths provision of blackout facilities,
additional storage or extra cabling. Many of the developments have
in fazt been concerxned only with augmenting existing activities. The

televigsion programmne or the filwm can in many instances be seen as a

b
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and after extensive alteration
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recorded lesson in which the educational form and process is very
similar to the traditional one. The devclopment of educationzl tech-
nolcgy may however lead to a widening in the variety of teaching/learn-
ing methods and possibly a more intensive uses of the built facilities.
hlready there is growing interest in the use of brogrammes and equip-

ment in association with individual and other forms of self-paced work.

Figure 6 : Use of equipment for individual work

In the fleld of higher education there have been examples of the
succegsful use of open broadcast radio and television as part of a
carefully prepared learning package including occasional live seminars
and residential courses. This allows the individual to fdlldw a
sophisticated course of instruction without ths same depsadence on
regular attendance in any one building. In the long run these tech-
niques suitably modified might be applied to upper secondary education
and thus enable relatively small educational institutions to provide

a very much greater range of courses at this level.

- 15 -
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Perhaps the most significant effect in applying educational technology
as an aid to individual progress may be seen in library planning.

In some recent schoeol buildings both the area and thz function of the

[

traditional school library have been greatly extended. In addition

to books, the modern resource centre or médiéthéque ofter ouses a
wide range of learning aids : slides, film-strips, programmed material
etc,, which in conjunction with extra space provision allows both
interdisciplinary group work and individual study to take place. The
advent of cheap, reliable cassette and disc video players =may further
extend the scope and flexibility of provision. Following from these
developments there may be an increasing demand for space for thz pre-
viewing, editing and preparation of material by teachers involving
reprographic equipment and studio facilities.

As with so many speclalist provisions, such facilities may well
require ths support of a relatively large numbesr of students to
justify in economic texrms their scale and sophisticaticon. In order
that ‘the service can be_widely spread and used these library/resource
centres may have to be seen as distribution as well as work centres,
serving a number of otherwise detached and separate institutioas.
They might be combinzd with public library and information centres
and could share national or eve 'naational systems of information

storage and retrieval,

BUILDING TECHNOLOGY

The successful use of prefabricated or industrialised building

systems 1in some countries leaves 1little doubt that they have important
advantagzes to offer. An increasing number of countries is therefore
seeking in such systems solutions to problems of cost, eresction time
and scarcity of professional and constructional manpower. By identi-
fving for manufacturers and buildors areas of common need in educa-
tional building and indicating to them the likely levels of demand it
has been possible to induce the development of building systems that
£0 some way towards answering the new requirements. In the main they
are based on steel or concrete frames with light, infill units for

ezternal walls and internal partitions. They can allow a great deal
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and dzsign techaiques. Some also provide ree of inbuilt flewi-
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bility and hencze a range of choice to the designer of the individual

school.,

Figure 7 : School built using light-weight industrialised system

New plan forms, building techuniques and standards have given rise to
developmeats in environmental control. Thz need to closely inter-
relate comparotlvely large arecas of accommndation tends to lead to
buildings with much deeper and less cellular plans than traditional
schools of classrooms and corridors. A conventional double-loaded
corridor and classroom block would rarely be wider than 106 or 17m.
Tt is now common to find buildings with a minimum depth of 25-30m
partly comprising accemmodation in the form of a number of large con-
tiguous open spaces. This creates problems of lighting, ventilation
and cooling, acoustics and noise control hithérto unfamiliar in school
building. TIncreasing reliance on artificial lighting may well be

. required to supplement the daylight and to illuminate areas remnote
from the external walls. In some countries the accepted standards
have risen rapidly in recent years: in North America, for instance,
(O0-T700 1ux is now commonly provided. This increased lighting load
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Figure 8 : Example of a recent "deep" plan

contributes to problems of ventilation and heat gain. In these cir-
cumstances 1t is not surprising to find a growing interest in mechani-
cal ventilation and cooling. The danger is that wnilst the need for
deep plans springs from educzational reguirements, the cost of mechani-
cal ventilation may induce increasingly deep plans to reduce the cost
of the built shell with a consequent reductibh of window area to an
unacceptable level, perhaps to a point when all contact with the out-
side world - with the sun, the wind and the elemsants - is lost %o the
detriment of the quality of the internal space, both as a teaching
resource and a humane environment.
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INSTITUTIONAL ARRANGEMENTS

Developments in school building are largely dependent on ths institu-
tional arrangements viiich generate and support the schools. These
arrangements vary widely from one country to another and reflect
powerful cultural, political and historical influences. They are
basically concerned, however, with the same fundamental issues: the
provision of the right facilities, at the right time, in the right
place and in the most economical way compatible with educational
objectives.

A1l thes developments outlined previously - the new forms of schools,
the tendency towards integration of school and community facilities,
the need for flexibility and adaptability and the evolution of educa-
tional and building technologies - are innovations characteristic of
the present state of continual change. In such a situation existing
institutional arrangements for school building, conceived - as they
invariably were - at a times when education was a known and static
entity, are often inappropriate, inadequate and wasteful. They can,
in fact, inhibit rather than encourage and stimulate developments.
The need to take a fresh look at existing mschanisms and procedures
and go beyond mere modifications of detail is, in consequence,
becoming increasingly acknowledged.

The framing of new iunstitutional arrangements, however, is much

more difficult in the present state of flux than was the case in the
traditional situation. The role of the educationist in defining
educational objectives and activities 1s infinitely more complex than
in the past and so is the translation of the educational programnme
into the architectural brief, Likewise, the architect, who can no
longer rely on personal experiemnce gaineﬁ from his own school days
as a guide, often has difficulties in fully understanding the new
educational objectives and the means by which they can be achieved.
The former clear-cut and wsll-understood split in responsibilities
that existed between the educationist and the architect no longer
appears applicable and it has become igcreasingly necessary to rede-
fine their respective roles.
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In the uncertainty following from the changed and changing situation
which now obtains, it is becoming increasingly obvious that there is
no longer only onz solution to ths problem of facility provision at

a given level of education. This be2ing so, there are clearly many
conszquences for the way in which norins and standards, cost limits,
environmental requirements, security regulations etc., are formulated.
The search for new answers to the new problems necessitates a certain
freedom of choice for designers and a consequent plurality of solu-
tions. It can oaly be successful if backed by strong research and
development'Wofk and the continuous analysis of educational and tech-
nological developments, by the testing of the results of these inves-
tigations in individual projects and by the methodical evaluation of
such projects in use and feedback of experiences gained. This requires
wide participation and consultation in decision-making by public
representatives, officials, parents, teachers, etc., and new forms of
collaboration between educationists, administrators and architects.
All this takes considerably more effort and time than in the past

and points to the absolute necessity for long-term planning and
programming of school building investment so that sufficient time
‘can be given to the consultation, briefing and design stages at the
level of the individual school. The economic procurement of school
buildings and the effective matching of facility provision to new
educational requirements will thus, in the final analysis, be deter-
mined by the ability of the institutional arrangements to adapt to
the changed and changing conditions.
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P.E.B. INFORMATION LEAFLETS

Issued by the 0.E.C.D. Programme on Educational Building (P.E.B.), the leaflets are an attempt
to circulate up-to-date information on interesting examples of innovatory school building
activity. It is hoped they will serve to stimulate those engaged in the provision of school
building facilities in their search for new solutions to new problems. Leaflets available to
date (English and French ve:'sions) are:

1. School Building Today and Tomorrow

2. Maiden Erlegh an English Secondary School Development Project

3. C.R.0.C.S. a Swiss Industrialised School Building System

4. £.£.5. a Canadian "casework", or furniture and equipment system for schools.

To ensure that future leaflets are related as closely as possible to the interests and preoccu-
pations of the readers, the Secretariat would welcome comments and suggestions for further
topics. These, and also requests for additionzl copies of available leaflets, should be
addressed directly to the P.E.B. Secretariat, or alternatively, if from a participating country,
to the national representative or correspondent to the Programme.
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